I 



DOCUMENT RESUME 



ED 068 949 



CS 200 188 



AUTHOR 

TITLE 

INSTITUTION 
PUB DATE 
NOTE 



EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Hankins, Gretchen C. 

Classical Civilization, English, Social Studiesi 
5114.67. 

Dade County Public Schools, Miami, Fla. 

71 

35p.; An authorized course of instruction for the 
Quinmester Program 

MF- $0.65 HC-$3.29 

Ancient History; Classical Literature; *Course 
Content; Curriculum; English Curriculum; *Greek 
Civilization; Instructional Materials; *Langu age 
Arts; Philosophy; Poetry; *Social Studies; *Teaching 
Guides; Tragedy 
♦Quinmester Program 



ABSTRACT 

This course will include the study of Greek 
mythology, philosophy, and drama and analyze their influence on 
modern roan and his ideas. The course outline consists of: I. 
Performance Objectives; II. Range of subject Matter; III. Course 
Content; IV. Teaching strategies and Learning Activities; V. student 
Resources — a list of books relevant to Greek studies published 
between 1942 - 1967; VI. Teacher Resources — includes an annotated 
list of seven books published between 1948 - 1970 and lists of films, 
filmstrips/tapes, records, and other visual aids. (Author/AL) 
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COURSE TITLE: CLASSICAL CIVILIZATION 

COURSE DESCRIPTION: This course will include the study 

of Greek mythology, philosophy, and drama and analyze 
their effect on modern man and his ideas. 



I. PERFORMANCE OBJECTIVES 

A. Given an opportunity for research and reading, the stu- 
dents will demonstrate by classroom presentations and 
discussion their understanding of the origins of Greek 
civilization and religious beliefs. 

B. Having read Homer's Iliad , the students will apply the 
conventions of epic poetry to this work, will analyze 
its structure and thanes, and will appraise the signi 
ficance of epic poetry in its own time and its place 
in the development of subsequent literature. 

C. Given selections from Greek lyric poetry, students will 
recognize its importance in the evolution of Greek lit- 
erature and will contrast its techniques with lyric 
poetry of later Western literature. 

D. Given an opportunity for viewing and discussion and 
having r ead selections from Herodotus and Thucydides, 
the stu den ts will describe the cultural climate which 
fostered the explosion of artistic creativity in 5th 
century Greece and will point out the relationship of 
prose writers to their own times and to the development 
of Western literature. 

E. Having read Greek tragedies, the students will recogni ze 
their religious background, their dramatic elements, and 
their universal thanes as essential components of Greek 
drama. 

F. Having examined philosophical ideas of the Greeks and 
read selections from Plato, the students will discuss 
their contemporary meaning and their relevance to 
subsequent thinking. 

G. Having read selections frcm Greek literature and viewed 
examples of Greek art, the student will sunmarize and 
evaluate the contributions of Greek humanistic expres- 
sion to western civilization. 
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III. COURSE CONTENT 



A. Rationale 

Three areas in which the Greeks contributed trumuri- 
dously to the development of Western literature and 
culture merit careful consideration. 

1. Most of the basic forms of literary expression used 
by writers today were created by the Greeks , includ - 
ing epic and didactic poetry and such types of lyrics 
as odes# satires# epigrams and pastoral poetry. 

Both the tragic and comic drama were developed to 
such perfection that the Greek models have been 
often imitated but rarely equaled. The grace and 
lucidity of Plato ' s dialogues insure them universal 
recognition as literary creations as well as evi- 
dence of profound thinking. In Herodotus we find 
an exanple of the discursive# informal style of 
history-writing, and with Thycydides the first 
te rse eyewitness accounts of the clear-headed poli- 
tical analyst. It is true that we have evolved 
some different genre, most importantly the short 
story and the novel# but even here traces can be 
found of the influence of ancient poetic fiction# 
legend# romance and fable. 

2. Not only have the Greek writings served as models 
and prototypes, but the original works themselves 
still afford pleasure and stimulation with the 
timeless appeal of excellent literature. The 
heroic adventurers of the Iliad and the Odyssey # 
the profoundly moving human problems \ osed by the 
great dramatic tragedies, the thought-provoking 
passages from Plato or the historians# all stimu- 
late the intellect and touch the emotions of today's 
reader. Furthermore, the world of myth and legend 
invented by the Greeks has provided endless material 
for adaptation and allusion by writers of all ages 
from the Raman poet Ovid to the 20th century novel- 
ist James Joyce. 

3. Perhaps more vital to Western culture than material 
contributions is the spirit of the Greeks which has 
permeated and inspired our civilization despite chang 
times and views. It is more than a dream or a vision 
it was a cool and realistic attempt to strike a delie 
balance so that physical and intellectual and spiritu 
values might dwell in harmony and moderation within e 
individual. To achieve this goal# man must indeed be 
acknowledged as a being endowed with intellect, into?.! 
rity and dignity. 
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The urge to develop this potential to its utmost 
extent is a. statement of the doctrine of humanism. 

It is nowhere better expressed than in a Greek defi - 
nition of happiness, "The exercise of vital powers 
along lines of excellence in a life affording than 
scope. " 



IV. TEACHING STRATEGIES AND LEARNING ACTIVITIES 
Teaching strategies: 

A. Given an opportunity for research and reading, the stu- 
dents will demonstrate by classroom presentations and 
discussion their understanding of the origins of Greek 
civilization and religious beliefs. 

1. Indicate that the purpose of the course will be for 
students to discover the significance of the Greeks 
in the development of Western literature and culture 
and to enjoy reading and discussing in depth certain 
selections. Enlarge upon the three points suggestal 
in the Rationale on Page 3. 

2. Draw on the board a time line extending from 2000 B.C. 
to 2000 A.D. ; ask students to place on it the most 
significant dates they know; then show the extent of 
the rise and decline of classical civilizations of 
Greece and Rome. 

3. Review briefly the historical background of the 
Mediterranean world and the geographical positions 
of Greece, Crete and Troy, eliciting by questions 
the knowledge in this area which students are bring- 
ing to the course. 

4. Distinguish between myths as charming stories and 
.as demonstrating the need of people in early stages 

1 ot civilization to explain the tensions and conflicts 
of their times or the natural phenomena, in terms 
which represent truth and reality to than. 

5. Lecture briefly on Hesiod's ideas of creation, of 
the evolution of man, and of the genealogy of the 
gods. 

6. Show filmstrip and listen to acoonpanying tapes 
(Series Myths and Legends , Eye Gate House, 14601 
Archer Avenue, Jamaica, New York) on Pandora, 
Phaethon, Daedalus, Theseus. 
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5. Show Britannica films on Odyssey and/or play suirmuy 
record (Rees) to review Homer's second epic. 

.6. Use filmstrip-tape of "The Trojan War" (Dyegate) for 
further illustration; also "Damon and Pythias" to 
conpare with "Achilles and Patrocles . " 

Student activities: 

1. Review story of Judgment of Paris as background for 
Trojan War and speculate as to actual causes of 
conflict. 

2. Read complete Iliad at heme (suggest Rouse Mentor 
prose translation as inexpensive and lively version) . 

3. Secure from library copies of Iliad translated by 
such authors as Chapman, Pope, Pees, Fitzgerald, 
Lattinore, etc. Compare specific passages to Rouse 
to pxoint up differences in prose and poetic trans- 
lations and to reflect poetic styles of author and 
the time in which he wrote. 

4. Demonstrate understanding of classical conventions 
by finding specific passages to illustrate the 
following: 

Invocation to the Muse 
Statement of themes 
Beginning in media res 

Repetition of epithets, phrases, incidents 

Long monologues 

Extended similes 

Stock epithets 

Catalogues of names 

Intervention of supernatural forces 

5. Prepare panel reports or classroom debates after 
researching evidence either from the library or 
from study of the epic on such topics as: 

Debate "the Homeric question" concerning authorship 
of epic, presenting case for different views. 

Establish the reasons for Achilles' wrath designatin' 
which are rational and those which are emotional. 

What characters are used as foils for Achilles and 
how does each function in this respect? 
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How do Greek anthropomorphic gods differ from 
divinities of Egypt, Assyria, Babylonia? Hew do 
Greek gods differ from the Judeo-Chr is t i an coikvj i 
of Cod? 

Keport on discoveries made by Heinrich Sriil i<J”.anr. 
as related to Troy. 

Contrast the characters of Achilles and Hector, 
including an estimate of their qualities of valor 
and responsibility, their attitudes toward life 
and death, toward others, toward themselves. 

Considering the qualities of Heroic Age arete 
and Achilles' choice of a short and glorious 1 i f° - 
how much of his action can be justified? 

Debate the theory that interventions of the gcxls 
as used by Homer are symbols or projections which 
explain the conduct of human beings. 

Explicate Keats' poem "On First Looking into 
Chapman's Hamer." 

Illustrate from the epic those episodes which hu" 
that the character of Achilles changes from alien- 
ation to reconciliation and frcm inner-di ratal 
selfishness to outer-directed compassion. 

6. Write a theme on one or more of the following 
topics : 

Three societies are represented - the camp, the 
town and the mountaintop. Contrast the values 
dononstrated by each of these worlds . What scones 
vividly point up the differences? 

Discuss the structure of the Iliad , considering 
such questions as the following : 

a. Does the author begin in medias res? 

b. How were specific episodes chosen for inclusion 
in the Iliad? 

c. Why include the meeting with Priam? 

d. Why not include the death of Achilles and the 
fall of Troy? 
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Hew does the theirw inferv.r-uve 
character development? 



v: i i.:-. 



Considering the heroic: gun 1 . 1 i , r o: : 

a need to create a hero image for or:: o.ai * ■ 
Can you name a 20th century hero arimnr-Ybl-' to 
Achilles? If not, why not? 

Usino specific examples, v;hat seems to ve cnc 
attitude in Greek society of this time toward 
reliaion, toward marriage, toward the common 
people, toward hospitality, toward death? 



Since Homer does not appear to make value iudorrr-nts 



or. the actions of the chnraci. 
estimate or their worth? 
to Achilles, Hector, Agairem.nc 



r ref* 

i. Ho.ta*i, Priam. 



Complete the following statement and expand ;;;v; 

justify your choice of word or weeds*. 



It has been said that the theme of the 
Odyssey is "Life is a journey or quest"; 
then the thane of the Iliad might in- 
stated as "Life is a • " 

(e.g. , struggle involving internal and 
external conflicts.) 

Given selections from Greek lyric poetry, students : ‘ ! I 
recognize its importance in the evolution of Greek 
literature and will contrast its techniques with lyr’> 
poetry of later Western literature. 

I 

Teaching strategies: 

1. Show Bri.tannica film Greek Lyric Poetry . • 

2. Lecture briefly on changing nature of Greek .••.ocii-i.’, 
from tribal organization to rise of city-states 
(polis) . 

3. Review with students such terms as lyric, ode, 
elegy, epitaph, satire, pastoral, epigram, Lamb, 
as known in modem poetry' and contrast: with Greek 
usage. 
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Student activities: 



l, Read and discuss Chapters TV and V from Hamilton • ' 
The Greek Way . 



Chapter TV - "The Greek Way of Writing" 

Chapter V - "Pindar, The Last Greek Aristocrat 

2. Suggest reasons for the growing importance of 
poetry dealing with personal emotion and thought 
rather than tales of legendary heroes. 



3. Contrast epic and lyric poetry as forms of expres- 
sion. 



Epic 

to be recited 
long 

objective narrative 
dactylic hexameter 

formulaic and dignified 
tone 

extended similes 
looks back to past 



Lyric 

to be sung 
short 

personal and intro- 
spective 

variety of motors - 
(iambic trimeter most, 
popular) 

conversational. simpli 
city 

little adornment 
emphasis on present. 



4. Read selections from Greek lyric poetry aloud in 
class including those frem Pindar, Sappho, 
Theocritus, noting differences in express ion 
between Greek poetry and later poetry. 



5. Select a poem from later Western literature dealing 
with the same subject or theme as a Greek lyric 
and analyze the differences in presentation. 



6 Investigate through research reasons for fragmentary 
nature of Greek lyric poetry and difficulties of 
reconstructing Greek lyrics, suggesting reasons 
for more complete preservation of the earlier epics. 

7. Compare various translations of one Greek poon to 
show how the versions reflect the individual artistr 
of the later translators and the poetic conventions 
of the times in which they were written. 
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8. Using a classical dictionary and Byron n > >• 

Greece" from Don Ju an, demonstrate how an nppn <-i t 
tion of the poem is enhanced by an understanding 
of the classical allusions contained therein. 

9. Contrast the interpretation of original material 
and the purpose of authors in the following ooaw. 



Tennyson's "Ulysses" 
Graves' "Ulysses" 
Saba's "Ulysses" 
Cavafy’s "Ithaka" 



O 




10. Divide into groups of three or four, each selecting 
a poem to present to class through reading, over- 
head projector, mimeographed copies; explicate ^ 
through class discussion and determine the poem s 
debt to Greek literature in form, oontent, theme, 
etc. 



Keats' "Ode on a Grecian Urn" 
Auden's "Shield of Achilles" 
Eliot's "Mr. Appolinax" 
Seferis' "Argonautica" 

Fitts' "Priam" 



D. Given an opportunity for viewing and discussion and 
having read selections fron Herodotus and Thucydides, 
the s tuden ts will describe the cultural climate which 
fostered the explosion of artistic creativity in 5th 
century Greece and will point out the relationship of 
prose writers to their cwn times and to the development 
of Western literature. 



Teaching strategies: 



1. Show the following films: 

Classical Greece: Athens, the Golden A ffg 

Classical Greece: Greek Sculpture 

Ancient Greece 

2. Provide pictorial exanples of Greek art for student 
to appraise in light of information presented b\ 
movies. 
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Importance of Olyrrnic names in Greek cuJ ture 

Content and purposes of Athenian education 

Everyday life in 5th century Athens, including vie-.-.- 
of women, slaves, artisans and foreigners 

19. Using notes, write a theme in class on one of the 
following : 

Thucydides says, concerning the brutalizing effects 
of war, "The cause of all these evils was the desire 
for power which greed and ambition inspire." From 
your knowledge of the history of Greece and subse- 
quent history, discuss the validity of his state- 
ment. 

Define the terms and then interpret with speci fic 
examples the comment that Herodotus' handling of 
material has been called humanistic rather than 
pietistic. 

E. Having read Greek tragedies, the students will recog- 
nize their religious background, their dramatic elements, 

and their universal themes as essential components of 

Greek drama. 

Teaching strategies: 

1. Lecture briefly on religious origins of Greek drama 
and 6th century developments. 

2. Acquaint students with layout of Greek theater 
and the function of the drama festivals. 

3. Explain such terms as dithyramb , tragoedia , pro- 
tagonist, o rkestra , hypokrites , skene , proskenio n, 
choragos , theatron . 

4. Summarize important ideas from Aristotle's Poetic s 
such as six elements of drama, mimesis, tragic flaw- 
theory ( hamartia) catharsis, and recognition and 
reversal . 

5. Show four films on Oedipus Rex : 

Oedipus Rex: The Age of Sophocles 

Oedipus Rex: The Character of Oedipus 
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d. What recurrent images can be identified? 

e. Analyze the character of Clytemnestra Ls 
she justified in her anger? How does she 
display femininity, duplicity, dignity, strength; 

f. Does Aeschylus seem most concerned with man’s 
relationship with himself, with society, with 
the gods, with nature? Justify' choice. 

g. Which lines in the play give evidence to sug- 
gest that 5th century thinking is tending toward 
a belief in one Supreme Being? 

5. View four Oedipus films and discuss in class, roam- 
ing the play at home during those four days. 

Define "dramatic irony" and point out Sophocles' 
use of it in specific instances throught the play. 

Diagram the movement of the plot, showing what 
events occur which arouse Oedipus fears of hi.- 
guilt and what counter-events serve to temporari ly 
allay his suspicions. 

Exchange in class opinions and discoveries regard- 
ing the following points: 

a. How much, if any, free will does Oedipus 
exercise? 

b. What does Oedipus learn in his "moment of truth?" 

c. What point of view regarding gods is expressed 
by Jocasta? 

d. What is function of the Delphic oracle in Oroek 
belief" 

e. What position regarding the gods does Sophocles 
assert in his play? 

f . Discover the place of Tireisias in mythology. 

g. How does the attitude of the chorus change 
toward Sophocles as the events unfold? 

h. What would be Sophocles*' reaction to the state- 
ment of the Sophist Protagoras that "Man is 
the measure of all things"? 
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i. What evidence cam be found in the play to 

sustain the view that Oedipus is punished for 
insolent pride? How does this conflict with 
the view of the film carmen ta tor? 

6. Review the background story of Antigone and find 

its chronological position in the three Sopho clear. 

plays concerning the House of Thebes. 

7. Read Antigone aloud in class and discuss tire* 

following: 

a. Identify at least four different areas of con- 
flict in the play, both internal and external. 

b. Contrast the characters of Antigone and Ismen* ■ 
as representing two views of women. 

c. How does knowledge of burial rites described 
in Iliad help in understanding Antigone ' s 
position? 

d. Contrast the choral ode on the wonders of man 
with ideas expressed in Psalm 8. 

e. Locate scenes of recognition and reversal in 
Antigone . 

f. Who is the protagonist of the drama - Croon or 
Antigone - consider which is the dominant 
character, which is dramatically appealing, 
which undergoes character change? 

g. if Creon is guilty of pride of pewer, is 
Antigone guilty of pride of piety? 

h. How does the character of Creon in Antigone 
differ from the character of Creon in Oedipus 
Rex? 

i. Defend the position taken by Antigone; defend 
the position taken by Creon. Is this a con- 
flict between right and wrong? 

j. What does Haimon find most distressing about 
Creon 's political philosophy? 
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8. Discuss the meaning of the classical unities of 
time, place and action. Do they apply in 

in Aqamannon? in Oedipus Rex? Why were they 
^ es irahie in the Greek theater? What arc tlw/ir 
limitations? 

9. Recount the background story of Jason and the Colder. 
Fleece and/or view filmstrip and tape. 

10. Listen to Robinson Jeffers' version of Medea with 

Judith Anderson on record and discuss these question' - : 

a. What is the central conflict of the play? Is it 
external or internal? 

b. How is this interpretation modernized? 

c. How is animal imagery used and why? 

d. What enotional impact does the report inn of 
violence by messenger convey as compared wi th 
the witnessing of such events in plays or 
movies? 

e. What is Euripides saying concerning uncontrolled 
emotions of anger and jealousy? 

f . How does the portrayal of Jason differ fra 1 
the hero of the Golden Fleece expedition? 

g. What seem to be Euripides' feelings toward the 
position of women in Greek society? 

h. Discuss the comment that Euripides is more 
interested in psychological than reliaious 
drama. 

11. Attempt to reconcile the strong characters of 
Clytannestra, Antigone, and Medea with the posi hi/,:, 
of women in 5th century Athens. 

12. Write themes on one or more of the following sub- 
jects: 

a. With references to tragedies studied, explain 
Edith Hamilton's quotation, "When the spirit of 
poetry net the spirit of inquiry, tragedy was 
bom." 
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b. Antigone's character has been explained as r» 
proud girl stubbornly seeking martyrdom; 
others claim that her act was one of suprono 
self-sacrifice to the dictates of her oonscieno 
Defend one or the other of these views, ussnti 
specific lines from the play to support your 
position. 

c. The statement has been made that the tragic 
hero of classical drama cannot exist on the 
twentieth century stage. Aristotle defines the 
tragic hero as one "who is highly renowned and 
prosperous but not preeminently virtuous and 
just, whose misfortunes, however, are brought 
upon him not by vice and depravity, but by 
sane error of judgment or frailty. Considerin' 
this definition in light of contemporary plays 
or movies, discuss the validity of this con- 
tention. 

d. Discuss the difference between external and in- 
ternal conflict and demonstrate the specific: 
use of both in the tragedies studied. 

p In view of the prophecy of the oracle, discuss 
whether or not Oedipus displayed free will and 
whether he should have accepted responsibility 
and punishment for his actions. 

f. On one level Oedipus Rex is a detective story; 
on another, a psychological drama; on a third, 
a penetrating life-view. Explain each. 

g. Fran the foilwing list, select three domfnur: 
thanes expressed in the tragedies studied and 
show how each was developed. 

(1) Wisdom is learned through suffering. 

(2) Arrogance , pride lead to disaster; 
retribution is inevitable. 

(3) Evil breeds evil and the innocent suffer 
with the guilty. 

(4) Brute force and vengeance must be rec- 
onciled with mercy. 

(5) Prosperity leads to the sin of hybris. 

(6) There is personal responsibility for 
actions . 

(7) Man has limitations and must subordinate 
himself to authority. 
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F. Having examined philosophical ideas of Lho Givtk:; atui 
read selections from Plato, the students will discuss 
their contemf jo rar y meaning and their relevance to 
subsequent thinking. 

Teaching strategies: 

1. introduce students to beginnings of world philosophy 
in 6th century Greece and schools of philosophy; 
clarify fundamental differences between materialises 
and idealists. 

2. Show the following films: 

Classical Greece: Plato's Apology, the Life and 

Teaching of Socrates 

Classical Greece: Aristotle's Ethics: The Theory 

of Happiness 

3. Summarize some of the ideas in Plato's Republic 
which will provide provocative class discussion 
when related to contemporary thinking. (Reading 
the Republic in whole or part is difficult for 
high school students.) 

a. Ask students "What is justice" and then present 
Plato's answer for discussion. 

b. Present Plato’s idea of divisions of society 
in an ideal state. 

c. Relate Plato’s views on education and place 
of women, marriage, etc. 

d. Stow how Plato uses the just society to relate 
to the just man. 

e. Discuss Plato’s views on ccrrmunal living, w;tr 
fare, philosopher-kings. 

f. Suggest Plato's ideas on poetry and art. 

g. Define degenerate societies, their relation to 
each other and particularly discuss Plato’s 
fears of democracy. 

(This material can be prepared by the teacher f roi 1 
the summary of the Rep u blic found in Barron ' s 
Classics Greek and Roman, starting on pane 190. > 



0 
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Student act i vi l 



1. Research and r«;t •; • on c.v.t.cm.n w : - . 
of such men as Thales.? • Ana:*:.’./'. -r. ■■•i > 
Empedocles, Dorocri tus , iythaqrras , 
Permanidea, Zeno, Aro^nanrnn 



2. Discuss ideas presented .in Britannic/ 
relate to contemporary attitudes and 



Li 



3. Find out what in meant by the "Sooi.itic ore,: *-• -- • " 

4. Discover how trials were conducted in 3th centur. 
Athens and the reasons for bring inn toorav- *s rt. 

trial. 



5. Read Socrates' final speech to ir- ana:! . 
discuss the following points: 

a. What two views of death d* *-:/.•• : m 

b. What is his attitude toward his iud*- . 

c. What statements may be considered to i run : 

in tone? 

d. How is Socrates statement "the une:-:anu.nt v .: l - ! ' 
is not worth living" exemplified in his 



6. Compare Socrates' speech with Pericles' Pane- 

Oration as regards purpose, structure , stylo, eh 

tone. 



7. Read excerpts from Phaedo on tiie death or hoiraltr 
and discuss the following: 

a. What are Socrates' views on the initio r to 1 i ty r>\ 

the soul? 

b. What can be learned about Socrates’ character 
from his statements? from the reaction of his 
followers? from the attitude of the jailor:’ 

c. What characteristics of Plato's style rake this 
an emotionally effective piece of ’writing? 

d. What is his attitude toward death/ Quote* lino-: 
to support answers. 
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Contrast the kinu of heroism Socrates shaved in tr.o 
face of death with the heroism of the soldiers at 

Thermopylae. 

9. what does Socrates’ refusal to evade death by pay- 
ing a fine, by going into exile, by escaping prison 
show regarding his belief in his own ideas, his 
acceptance of responsibility, his regard for 
established law? 

10. Look up the circumstances of their death and con- 
pare with Socrates other individuals who have dic'd 
for their beliefs, e.g., Jesus, Joan of Arc, Sir 
Thomas More, etc. 

11. What changes mark the attitudes towards the nods, 
toward afterlife, toward ethical concepts fror th- 
time of the Iliad to the time of the Greek 
tragedians and philosophers? 

Having read selections from Greek literature and viewed 

exanples of Greek art, the students will surrrnarr/.e arid 

evaluate the contributions of Greek humanistic expres- 
sion to Western civilization. 

Teaching strategies: 

1. Secure books listed in bibliography for clans ram 
use, and set aside periods for brewsing, reading, 
and stydying art reproductions so that students nay 
review, reinforce, or enlarge their knov/ledge of 
Greek cultures. 

Student activities: 

1. Define "humanism" as a life view and apply to drooic 
art, literature, and thinking. 

2. Read and discuss the following chapters fra". 
Hamilton ’ s The Greek Way : 

Chapter XVI - "The Way of the Greeks" 

’ 'Chapter XVII - "The Way of the Modem World" 

3. Use the following topics as suggestions for syn- 
thesizing, crystallizing and summarizing, either 
by group or class discussion or by writing themes 
or both : 



a. Explain and illustrate the followin ' i :;Uit -;:t : 

The search of Achilles for honor and glory* the 
search of the tragic hero for wisdom has culmi- 
nated in the quest of the philosopher for truth. 

b. By what stages does the Greek aoncept ol arete 
as qualities of the ideal man evolve from the 
time of Homer through the writings of the 
tragedians to the thinking of Plato and Aristotle 5 

c. Achilles says to Odysseus (in the Odyssey) that 
he would rather be a live peasant than a dead 
hero. Socrates says that no evil. can happen to 
a good man either in this world or after death. 
What is the difference in philosophy expressed 
by these two statements and hew do they reflect 
the changing concepts of religion? 

d. "Our love of what is beautiful does not lead 

to extravagance; our love of things of the mind 
does not make us soft." Justify this statement 
from Pericles’ Funeral Oration, with specific 
reference to art reproductions examined and to 
literature studied. 

e. Consider the statement of Aristotle in his 
Poetics that poetry (drama) is more philosophic.! 
and serious than history because it deals in 
universals whereas history deals in particulars. 
Apply this idea to the plays and history read 

in this course. What might this mean in terms 
of "truth?" 

f. "Justice and freedom; discussion and criticism- 
intelligence and character - these are the 
indispensable ingredients of the democratic 
state. We can be rich and powerful without 
them - but not for long." In the light of 
this q u otation , analyze the democratic experi- 
ment in Athens - its development and decline 
and comment on its possible applicability to 
oontonporary society . 

g. How did the expression "Knew Thyself" reflect 
the Greek attitude during the Golden Age in^ 
the development of philosophy, and what part 
did it play in the ideas expressed in Greek 
tragedy? 
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h. Contrast the dramatic :tyloo AoschyUr • 
Sophocles, and Euripides, rent; on in - 1 
contributions to the evolution of the !r:i".~. 

i . Contrast the subject matter , style and approach 
to historical reporting of Herodotus and 
Thucydides. 

j. Summarize the place in Creek poetry of Honor, 
Hesiod, Pindar, Sappho, Theocritus, and explain 
the difference between Greek and English poetic 
styles. 

k. Prorretheus and Antigone both defy lawful uuthori 
The conflict between law as necessary for order 
society and individual conscience has been a vet 
real problem through the centuries. Cite areas 
where this clash has occurred in literature, ::i 
history, or in current events. 

l. Discuss the quotation that happiness consists 
"the exercise of vital powers along lines oi 
excellence in a life affording them scope." H- 
should this be interpreted in the framework oi 
Greek culture? Does it apply in 20th century 
civilization? If not, suggest a better definit 
of happiness and defend the definition chos< n. 
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